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To One Where We Look Back 
The April 24, 1984 journal entry below (see Figure 1) is from my 6th grade journal.  Mrs. 
Martin, my teacher, gave us time to journal every day right before lunch. Each time I wrote in 
my Mead spiral notebook covered with smelly stickers and a Magic 107 sticker I would usually 
document how hungry I was because it was right before lunch.  But the entry below foreshadows 
the station I am currently in my life and it documents some of my earliest dreams of becoming a 
teacher.  I write, “Mrs. Martin promise not to tell anyone this! Me and Jenny play school!  If you 
have any things like that could you maybe give us some. We pretend we are teachers.  It’s fun.” 
Figure 1 





My writing shows I was feeling self-conscience and I was worried about what my friends 
thought of me.  I obviously trusted my teacher so much to share this with her.  This was in April 
so our relationship was established.  You can tell I was embarrassed or self-conscious about my 
friends knowing that I played school and asked my teacher to not tell anyone.  However, I’m a 
bit embarrassed that I asked her to share her very coveted supplies with me.  To answer her 
question that she posed to me, no, I am not strict.  In addition, I still think teaching is fun.   
I ran across this journal a few months ago, although I have read through it several times 
in the past, this particular journal entry jumped out at me for the first time.  To have something 
tangible from my young self that not only expressed my interest in being a teacher but did so in 
the form of an assignment from one of my actual teachers was very inspiring and motivating to 
me that I am on the right path.   
The One About Teaching and Learning  
When the image in Figure 2 is placed in front of learners for the first time it is not 
surprising that they are not able to see what is in the picture.  With no coaching, hints or 
instruction some learners may never see it or perceive it.    
Figure 2 




In an effort to perceive what is in the photo, learners may be told to look harder at the 
photo, just try harder to see it. They will probably have little to no success seeing what is in the 
photo.  Even if the viewer is offered an incentive or motivation to see it they will still struggle 
and it will not help them to “learn”.   For example, if you offered $100 if they could tell you 
what is in the photo they will still not perceive it.  However, if given some well-designed clues 
the viewer will slowly be able to recognize what is in the picture.  For example, it is an animal, it 
is an animal’s head, the head is next to a fence and this animal is typically found on a farm.  This 
animal says Moo.  Even with all of that coaching there still may be a few that need some further 
assistance to see it.  As a teacher, much like the example with the cow image, I can’t just put 
content in front of my students and say, “learn” and “look harder”.  I will need to guide them and 
present things in a way that helps them to perceive it (Clearwaters, 2018).  
To take it a step further, my ultimate goal is for my students to not only see but to feel 
something as well.  To explain this idea of creating a feeling a bit better, I believe that the 
content being taught in my classroom always has a secondary lesson associated with it.  My role 
as a health teacher is to teach my student how to avoid disease, learn about the wellness triangle 
and how to reduce stress.  My intent when I design my lessons is to take the content and draw 
out who my students are and make them shine.   If through the words I choose in my classroom 
they understand for the first time they are a good communicator or a natural leader then I will 
feel successful as a teacher.  Notice I didn’t say if they can recite all the communicable diseases 
and the proper balance of carbohydrates, proteins and fats we need every day.   
  I have been told several times by my mentor teacher that some kids don’t care about 
health.  At first I wasn’t willing to believe that.  But then I decided to look at it from a different 
angle.  Some students may not care about health specifically but they care about the art and 
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graphics that make the advertisements for fitness products because they are graphic artists.  
Some students care about altering recipes to make them healthier because they like to cook in 
their kitchens at home with their family.  Some students care about race cars and in a health unit, 
about personal safety, they might be able to describe in great detail about the Hans Device (Head 
and Neck Support device put in race cars after Dale Earnhardt died in a crash).  I have 
succumbed to the idea that some students are not going to be as passionate about health as I am.  
However, I am committed to bring to light their interests and talents that can be infused with 
what we are learning.  In contrast, a new interest might be sparked with the content we are 
learning.  
To illustrate even further this idea of creating a feeling in my classroom, I recall an 
example from our learning.  Gertrude Winston, a teacher highlighted in the book The Dream 
Keepers, took some time to illustrate to her students how people passed time “way back when”.  
Her fifth grade class made a quilt. She invited parents and grandparents to participate.  She even 
allows small siblings to attend to encourage a team effort as some of the 5th graders watched the 
younger kids.  The multigenerational influence is an important key element in the event.  There 
is a lot of discussion as they are quilting together.  She circles the chairs, there is food and they 
sit and talk.  They are a team (or family) sharing the work.  The end of their work is marked by 
donating the quilt to a family in need.  The result of the study was students recognizing and 
understanding how much fun it was to work together, talk and eat and share the work.  They 
were able to conclude why “way back when” they didn’t need TV for leisure time.  After the 
quilt was made the students reported that they enjoyed their time because the entire experience 
felt like family.  The “felt like family” is the secondary learning I am talking about.  There was a 
tangible quilt at the end of the lesson but there was an even bigger emotion that went with it.  I 
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want to build that emotion into my lessons and experiences my students are having in my 
classroom.  I plan on doing this by building relationships with my students that prove to them 
that I have their individual interests at heart.(Ladson-Billings, G. (2009).  
The One with All the Theories 
The educational theory that resonates with me the most is Maslow’s Hierarchy of needs.  
It is something that is constantly on my mind as I work with my students.  I think it is important 
to understand, as a teacher, that each day we greet our students, this hierarchy of needs is fluid.  
A student could come in one day feeling very included and a good sense of belonging, well fed 
and feeling confident and ready to learn.  Then, the next day, a meal has been missed, they are 
fighting with a friend or a parent and are not feeling secure or safe.  I have seen this fluidity on a 
daily basis in high school.  “Maslow’s theory lends itself more to building student/teacher 
relationships rather than lesson or curriculum structure. You can have the best resources and 
most tightly planned lessons in the world but if you don’t show enthusiasm, passion and empathy 
it will be very difficult for your students to feel their needs have been met?” (Stevens-Fulbrook, 
Section 6, Para. 1). I feel as though this prior statement could be my teaching philosophy as a 
stand-alone.  Building relationships with students is vital because they will not want to engage in 
content and lessons unless you know they can trust you and you care.    
The next theory that I feel is important for me to be aware of is Cognitive Theory.  
Cognitive theory focuses on students and the prior knowledge they bring to our classroom.  As a 
teacher, I need to consider that there is an entire vault full of prior knowledge coming into the 
classroom with each student.  They have knowledge about Health from classes they have taken 
as a freshman or in middle school, they have knowledge about how adults treat kids (good or 
bad), how a classroom works and they have knowledge about academics, plus so much more.  
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There are a multitude of beliefs and perceptions that they come with at the start of our class.  It is 
my responsibility to respect those and to take time to build the relationship I was talking about 
before.  It is essential to get to know their attitude about the topic you are teaching.  When I was 
in high school, I remember a time my family was going through a trial that was causing a lot of 
turmoil in my home.  My older brother was going through some issues that involved the law.  It 
was stressful and scary.  I thought I was handing things well. Until one day the simple act of 
reading a sentence out loud in English class, sent me into a tailspin of anxiety and panic because 
it had the word police in it.  I left the room abruptly in tears and a friend was allowed to follow 
me to find out what was going on.   I see so clearly what I “brought” to English class that day 
was a sensitivity to one word.  My prior knowledge and family situation didn’t allow me to 
function properly in class that day.  This experience alone has taught me to treat my students so 
gingerly and to allow them grace if they need it.  Prior knowledge and how it plays out in the 
classroom is quite possibly how we build the relationships we so desperately need to build.  We 
are not teaching to a sea of beings without feelings and experiences.  I need to be prepared when 
we are talking about Cancer, I will need to assume that someone in that room has a Mom, Aunt, 
Sister or Grandma that has battled breast cancer.  I will need to set the tone for that class by 
explaining that this topic could be sensitive to some.  Prior knowledge could also be something 
that needs to be altered, developed or learned again if the student didn’t quite understand the first 
time they learned it.  I hope to be the teacher that praises them in a way they have never been 
praised before and challenges them the way they have never been challenged before. 
The last theory I would like to talk about is Behaviorist Theory. Behaviorism takes the 
position that a learner will perform properly through positive or negative reinforcement.  I have 
mixed feelings about positive and negative reinforcement.  I am specifically thinking about the 
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system where paper tickets or tokens are handed out to kids for good behavior and they can put 
them into a jar for a drawing for prizes.  The elementary schools that my children attended would 
use “Eagle Eyes” or “Howl Cards” to positively reinforce good behavior.  They were the 
Oakdale Eagles and The Whitworth Wolves.  My youngest son’s backpack would be full of them 
because he didn’t put them in the jar.  He didn’t want to make the other kids feel bad when they 
saw him depositing them in the jar or winning a prize.  After a while it lost its newness and the 
reward seemed as though it didn’t mean anything.  It also was obvious to my son which students 
didn’t receive them and he felt it put focus on them sometimes.   
Although I feel as though I have a lot to learn and practice when it comes to positive 
reinforcement and feedback in my classroom one thing I have learned is that feedback needs to 
be specific.  I recall learning about an experiment in grading, that Melanie Landon-Hayes 
lectured about.  Students who are given comments as feedback on their assignments, instead of 
grades showed an improvement in their attitude and scores. This is so powerful to me and 
encourages me to be so intentional about the feedback that I give to my students.  I also learned 
from her to be careful about only offering just positive feedback because that can be not 
meaningful to the students.  Students prefer at least something that they can reach for or strive to 
improve on.  Melanie Landon-Hayes also encourages teachers to give feed up (Where are you 
going with this?), feedback (how am I going?) and feedforward (where am I going?).  I believe 
with these jumping off points about feedback I will be able to help students to improve their 
work and be motivated not by “Eagle Eyes” and “Howl Cards” but by their one motivation to do 
better.  
When considering my teaching philosophy and my research questions that will be 
addressed in this paper they support each other.  The questions I will explore echo my teaching 
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philosophy. The research questions that I will be addressing are in regards to culturally 
responsive teaching and how I have implement it, project based learning and how my teaching 
implements that approach and also how the activities I provide my students correlate to my 
health teaching goals.  Culturally responsive teaching and how I implement that into my 
classroom really boils down to the relationships I build with my students and how well I get to 
know them and encourage them to use the prior knowledge they bring to the class to help them 
make the lessons more relevant to them individually.  I acknowledge that relationships are not 
just friendly and warm.  There will be times that my students and I will need to overcome 
contention or misunderstanding to foster the relationship.  There will be times that feedback, 
critique and praise will build the relationship.  Project based learning means to me that I will 
need to be dedicated to a larger portion of the learning and instruction to be led by the students 
and not by the teacher.  Students will be actively working on tasks instead of just listening to 
lectures.  It is imperative my lesson activates correlate to my health teaching philosophy goals.  
Activities in the classroom will be designed to support the standard being taught and directly 
correlate to the learning target.  Busy work will be minimized and projects and assignments will 
be relevant and help the students apply the topic to their lives.  To optimize my teaching health 
teaching philosophy and the activities that go along with the class I will also incorporate lessons 
that are purely guided by the students.  The students will be given the choice to design their own 
way of culminating information about certain topics.  It is by researching culturally responsive 
implementation, project based learning and the correlation between my lesson activities and 




The One Where She Wraps Things Up 
When I wrote in my sixth grade journal 36 years ago, “we pretend we are teachers”, I 
don’t think I really thought I would be a real teacher someday.  It is humbling to read that journal 
entry and to receive encouragement from myself all those years ago.  I am looking forward to the 
journey that my students and I will take together.  I have the strongest desire to have the content 
we explore be meaningful and pertinent to them.  I don’t want them to ever feel as though they 
can see a picture of something in front of them but they just can’t perceive the cow.  I promise to 
always keep cognitive, behavioral and Maslow’s theory at the top of my mind.  I will find 
creative ways to positively reward and give quality feedback to my students.  I will also keep 
their hierarchy of needs in mind as we navigate our learning and teaching time together.  At this 
point, I am wondering if those reading this paper have figured out the secondary lesson I am 
trying to teach you with Chapter One.  I am trying to teach you what one of my favorite TV 






Purposes and Objectives for the Literature Review 
My purpose in this review of the research was to discover how teachers and researchers 
have looked at grades and academic achievement and how they affect student motivation. I was 
interested in grades and how they affect motivation because of a positive and personal 
experience I had with being awarded badges (instead of a grade) in a class that I took the summer 
of 2020.  In the end, I did eventually receive a letter grade in the class, but throughout the class 
we earned badges for the amount of work we completed.  The professor said in order to get an A 
you need to earn a certain amount of badges.  I was positively motivated in that class in a 
different why than I ever had before in a class, because the narrative had changed about “earning 
an A” to earning badges for completing assignments and trying out new forms of technology in 
the classroom.  I also searched for studies on grades vs written feedback, student motivation, 
student autonomy in the classroom, how grades affect the acquisition of knowledge and learning, 
the constant striving for grades and how that changes students natural drive to learn and be 
interested in something that they are passionate about and project based learning because I feel 
as though these topics are closely related.  Additionally, because I would be studying my own 
practice and focusing on the topics listed above, I looked for studies that indicated the kinds of 
instruction that are effective for high performance from students and to see if there was any 
research on letter grades and their effectiveness on learners improving on a skill or mastery of 
content.    
This literature review addresses a few considerations that need to be taken into account 
while researching academic achievement, grades vs badges or learning vs passing.  As Pedro 
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Noguera (2014) states, in project based learning there should be three grades; distinction for 
those who do their best, competence for those who make the cut or do over; failure is not an 
option (2014) 
Procedures for the Literature Review 
I selected literature for this review based on several specific criteria. Research on grades 
was included if it contained the following descriptors: digital badges, grades, motivation, student 
autonomy, project based learning. This search yielded thousands relevant articles. In order to 
narrow my findings and make them more specific to this research project, I then focused my 
review efforts on articles that discussed project based learning as a motivator for students. From 
there, I looked for articles that supported sub-themes that emerged from the major articles in my 
literature review.  These sub-themes are: 1) grades and how they affect student motivation and 
learning 2) project based learning and student lead techniques 3) how the use of grades or 
feedback from teachers affects performance and learning.  For these sub-sections, I initially 
searched my collection of textbooks and my previous courses in this program for articles that 
met the keyword criteria listed above, along with a conducting a search for books in the data base 
of the Hamersley Library at Western Oregon University. After finding these books and articles, I 
hand-searched their reference lists as sources to find additional related articles and books.  
In order to integrate the literature review, I developed a coding protocol and 
corresponding separation of research into the major theme of Culturally Responsive Teaching. I 
read each article to determine how it fit within these broad thematic categories, and then, through 
a process of reading and rereading for salient features of each study, I determined the 
subheadings in the literature review. My intent was to start with a broad treatment of each theme 
and then to systematically reduce broad understandings of academic achievement to specific 
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understanding of how these themes are present in research about academic achievement.   
Culturally Relevant Pedagogy 
Culturally Relevant Pedagogy focuses on the academic and personal success of students 
as individuals and as a collective (Escudero, 2019).  Gloria Ladson−Billings, promotes that 
culturally relevant pedagogy encourages students in many facets including intellectually, 
socially, emotionally, and politically by using culturally significant factors to impart knowledge, 
skills and attitudes (Ladson-Billings, 2009). Teachers with culturally relevant practices believe 
that all students can succeed. There are consistent messages, from both the teacher and the whole 
school that students will succeed, based upon genuine respect for students and belief in student 
capability. (Knowledge Loom, 2019) See Table 1 that displays the difference between a 
culturally relevant teacher and an assimilationist teacher.  Instead of teaching children that 
community is something to escape from culturally responsive teachers teach that community is 









Teacher sees herself as an artist, teaching as 
an art. 
Teacher sees herself as a technician, teaching 
as a technical task. 
Teacher sees herself as part of the community 
and teaching as giving something back to the 
community, encourages students to do the 
same.  
Teacher sees herself as an individual who 
may or may not be a part of the community; 
she encourages achievement as a means to 
escape community. 
Teacher believes all students can succeed. Teacher believes failure is inevitable for some 
Teacher helps students make connections 
between their community, national, and 
global identities. 
Teacher homogenizes students into one 
“American” identity. 
Teacher sees teaching as “pulling knowledge 
out” – like “mining.” 
Teacher sees teaching as “putting knowledge 
into” – like “banking” 
 
When a teacher has mastered the art of being culturally relevant they committed to 
working in a symbiotic relationship with their students.  They are intertwined with their students’ 
lives, community, and successes and draws the learning out of their students as opposed to 
putting the knowledge in their heads. . The biggest mistake a teacher can make is assume that 
culturally relevant teaching is about tying a lesson to a student’s cultural or racial background. It 
is more about incorporating students learning styles that have been learned in their homes and 
communities and less about using racial pride as a motivator (Gonzalez, 2015). For example, 
teachers need to determine what approach the student’s family uses to communicate with their 
children and how they teach their children. The community and multigenerational influences 
(parents and grandparents) need to be taken into consideration as well.  What have they been 
taught and how have they been taught.  
Even the most novice teacher knows that you can’t treat the class as a whole.  Students 
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have individual needs, backgrounds and perform at various levels depending on a variety of 
factors that they bring with them.  Designing culturally relevant pedagogy for the classroom is 
vital to the success of the teachers’ lesson plans and to the success of the students who are in the 
class.  Something as simple as, do we work in groups or individually for this project, can either 
boost or decline performance for certain populations in the classroom. For example, teachers 
need to consider if having their students work independently or in groups will affect their 
success.  Based on research that tested children working independently or in communal groups 
the following results were found.  White children have better success working independently and 
black children have better success when they are able to work in groups or communal.  All 
students perform better when the lessons are encased in communal condition (Boykin, 2011). 
Hammond had the following to say about culturally responsive teaching: 
There’s nothing magical about culturally responsive teaching. It’s how do you optimize 
learning? When I’m learning in a way that’s congruent with how I learn at home, I then just 
continue the same system. All instruction is culturally responsive. The question is, to whose 
culture is it responding? (Hammond, 2020).  
The following strategy is a great way to make any lesson culturally responsive by making 
the lesson oral.  Figure 3 shows three ways to increase the likelihood that students are talking 





Three ways to make any lesson culturally responsive. 
 
When the lesson involves a game students are able to involve oral traditions that include 
repetition, solving, see relationships between things that don’t seem to be connected (Gonzales, 
2015).  When we include social interactions in our lessons we are drawing from and connecting 
to the communal aspect that students bring with them from home.  Storify it is an excellent way 
to connect the piece of a lesson because it helps students to create a narrative that they can recall 
when needed.  Culturally Responsive teaching is not turning every lesson into a rap song in order 
to honor someone’s culture.  It is taking the way students have been taught at home and 
mirroring that in your classroom.  
Research Studies 
 
This research study combined strands of complementary research literature, centered on 
16 
 
the sub-themes. First, I discuss the sub-theme 1) grades and how they affect student motivation 
and learning second I consider research on sub theme 2) project based learning and student lead 
techniques and 3) feedback and how it affects students’ academic achievement. 
Sub theme 1 ~ Grades and how they affect student motivation and academic achievement 
Escudero, had this to say about academic achievement: Academic achievement, the first 
pillar, acknowledges that the primary function of a teacher’s role is to cultivate the minds of their 
students. Culturally relevant teachers hold high and transparent academic expectations and meet 
students where they are. They know the content, they know the learner, and they know how to 
teach the content to the learner. They think deeply about what they teach, why they are teaching 
it, and how they are going to teach it based on who their students are as people and as learners 
(Escudero, 2019). Culturally relevant teachers set clear expectations for their students and expect 
their students to meet those expectations. When a teacher expresses sympathy over failure, 
lavishes praise for completing a simple task, or offers unsolicited help, the teacher may send 
unintended messages of low expectations (Rist, 1971). Gloria Ladson-Billings called it 
“permission to fail”(Soltero, 2014).  Teachers who express classroom expectations and hold their 
students to them, increase the likelihood that students will reach for those goals that will come 
from meeting those expectations.  When correction or feedback needs to be given it needs to be 
clear so that the student can adjust their efforts to reach the expectation.  If the feedback is given 
in an easy going way or given for completing the simple basic tasks students will not reach for 
any high level of achievement.  Culturally responsive teaching is not just about building 
relationships but it really is about improving the academic achievement of students (Hammond, 
2020). 
Thomlinson demonstrates that a grade is an insufficient picture of what a student has learned. 
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(2014). Alfie Kohn (1993) agrees.  He has done an extensive job of reporting on the value of 
grades and motivation.  He outlines the following.  
1. Grades tend to reduce students’ interest in the learning itself.  This is because they are 
motivated by the mark or grade and not by what they are learning.  “Students learn more 
effectively and engage in more productive classroom behaviors when they’re intrinsically 
rather than extrinsically motivated to learn and achieve.” (Ormrod, J., 2012, p. 453) 
2. Grades tend to reduce students’ preference for challenging tasks.  If given the choice 
students are going to choose the shortest book or easiest project to make it easier to earn 
the higher grade. 
3. Grades tend to reduce the quality of students’ thinking. Studies have shown that students 
who receive points or letter grades are less likely to reach or try harder on the next 
assignment or task in comparison to students who receive constructive written feedback 
with details about how to improve and no points or letter grades.  Providing students with 
comments in addition to a grade didn’t help:  the highest achievement occurred only 
when comments were given instead of numerical scores (Butler, 1987; Butler, 1988; 
Butler and Nisan, 1986). 
Every time a student has to figure out what they need to do to get a grade they lose 
something as learners.  “When we repeatedly promise rewards to children for acting responsibly, 
or to students for making an effort to learn something new, we are assuming that they could not 
or would not choose to act this way on their own” (Kohn, 1993).  For example, when a parent 
says get all you math homework done and you can watch some extra television.  The child 
interprets that there must be something wrong with math and it diminishes its value in the mind 
of the child because they must be offered something valuable to accomplish it. Oprah gold stars. 
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Kohn was once interviewed by Oprah about his views on how grades should not be used.  
She asked him about gold stars.  Shouldn’t we all get gold stars if we did our work and did it 
well?  His answer was students should be allowed to give themselves gold stars if they what to. 
(Gio Valiente, 2013) It goes back to the story I shared in my introduction about my son who 
didn’t really see the value in receiving little “atta boy” slips of paper to put in a jar to win a prize 
for being safe, responsible and respectful in his school.  It lost its value after time and he would 
just shove them in his backpack. 
What I have described illustrates the dilemma with intrinsic and extrinsic motivation.  Do 
students have to be intrinsically motivated to perform well academically and to learn?  Lessons 
can’t be solely made up of things that are fun and that they are interested in. Extrinsic motivation 
has its shortcomings in a classroom as well.  Grades are an extrinsic motivator.  When 
extrinsically motivated, a student may do the bare minimum effort to execute the task and they 
may stop the task just as the reinforcement has stopped.  They may also take short cuts or even 
cheat (Ormrod, 2016).  The answer to this dilemma is teachers should not wonder if their 
students are motivated. Instead, they should try to determine in what ways their students are 
motivated.” (Ormrod, J., 2016, p. 440)    
Sub theme 2: Project Based Learning and Student Lead Techniques 
Learning about the classic and official theory of learning in my first term of the MAT 
program is what sparked my interest in project based learning.  See Figure 4 for a comparison of 




Figure 4  
Class View vs. Official Theory  
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           I would like to model the classic view in my future classroom.  When I think of this 
approach I think of preschool and how hands on everything is in that environment.  I think of 
how in a preschool you are there to try things out and when failure comes it is met with an 
enthusiastic, try again, you can do it.  When my children were in preschool they received an 
evaluation at the end that scored individual skills being assessed.  They received an M for 
Mastered, A for Almost Mastered and a N for Needs more practice.  One of the skills that was 
scored was the skill of skipping.  I would love for my class to be like that but for big kids.  I will 
be teaching high school students who are on the cusp of going out into the real world and 
functioning in society.  They need practice and time to work on things that still need to master.  
They should still have time to fail and to be told try again, you can do it.  Students should be 




           Project Based Learning takes the typical way of doing things in a classroom of learning 
facts and reciting them out of context and turns it on end.  Project Based Learning uses authentic 
activities and incorporates them into the lessons.  Authentic activities might include write an 
editorial, participate in a debate, design and electrical circuit, conduct an experiment, write a 
computer program, create and distribute a class newsletter, perform in a concert, plan a family 
budget, converse in a foreign language, make and edit an instructional video, construct a 
museum display, develop an internet home page (Ormrod, 2016).  
            Authentic tasks are a task we ask students to perform and is considered authentic when 1) 
students are asked to construct their own responses rather than select from ones presented and 2) 
the task replicates challenges faced in the real world (Mueller, 2018). Authentic tasks can further 
be explained by using a spectrum.  Traditional tasks are on the right and authentic tasks are on 
the right (Mueller, 2018).  See Figure 5.  
Figure 5 
Comparison of Authentic Tasks vs. Traditional Tasks 
Authentic Tasks Traditional Tasks 












          If I was assessing a student on giving compressions for CPR I could have them take a 
multiple choice test (traditional) or more effectively I could have them demonstrate the skill on a 
manikin (performing a task).  In real life outside of school we are asked to demonstrate 
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knowledge.  For example, when we take the driver’s test we must perform a traditional task and 
need to get behind the wheel and take the test.  Even if you take drivers education you have to 
log hours to pass.  The contrast between recall and application is important to examine because 
recall does not mean that a student has mastered the application of the skill.  Therefore 
assessment questions must be worded properly.  Teacher structured and student structured 
assessment each have their benefits and drawbacks but the difference is pretty clear.  Teacher 
structured is developed by the teacher and student structured allows the student to determine 
what they will do to prove proficiency of learning. Asking a student to write a critique should 
provide more direct evidence of that skill than asking the student a series of multiple-choice, 
analytical questions about a passage, although both assessments may be useful (Mueller, 2018). 
           Just like all lesson planning, Project Based Learning also takes preparation on the 
teacher’s part: 
Steps for implementing Project Based Learning (Armstrong, 2007). 
● Start with the Essential Question 
● Design a Plan for the Project 
● Create a Schedule 
● Monitor the Students and the Progress of the Project 
● Assess the Outcome 
● Evaluate the Experience  
           There are colleges that have adopted a no grade approach to the learning that takes place 
at their institutions. One alternative to grades is a narrative evaluation.  This involves a 
documentation of the students’ experiences throughout their course.  The professors still evaluate 
the students work but it is done in a written format.  Another important part to this type of no 
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grade approach is it usually includes a way for the students to self-evaluate and provide feedback 
and an outlook on how they personally feel they did in the class (Bratt-Leal, 2019). 
One of the suggestions when developing Project Based Learning lessons is to involve the 
students in the planning.  It is also advised that the teacher be flexible and allow the lesson to go 
an unintended direction.  It is important to guide the students if this happens and to ask questions 
about their reasoning (Bratt-Leal, 2019). 
          One technique that I came across in my research is Harkness discussions.  They are a 
highly effective and student lead discussion.  There are three simple steps to set one up in a 
classroom.  First, student must be sitting in a way they can see each other very well.  A circle is a 
good place to start.  There will need to be a scribe, mediator and a person mapping the 
conversation and who is talking each time as in Figure 5. 
           The scribe will take notes so the others can focus on the discussion.  The mediator will 
work with the person mapping the discussion to make sure everyone has been contributing.  The 
mediator will prompt those that have not contributed to contribute to the conversation by asking 
questions to keep the conversation going and to keep it from stalling.  
Figure 6 




Harkness discussions can be used after students have read a chapter, watched a video or 
have listened to a lesson given by the teacher.  The teacher does not sit in the circle.  She sits 
outside the circle and observes and takes notes on how the discussion is going.  Arranging things 
this way ensures that everyone can see each other and interact.  It is very different than the 
typical set up in a classroom that includes students only seeing the teacher and the backs of their 
classmate’s heads.  As the discussion takes place the scribe will take notes on the discussion so 
that others can focus on sharing input.   The person mapping the discussion simple draws a line 
from one participant to another as they talk in succession.  This allows the person mapping to 
quickly see who hasn’t shared in the discussion or who is monopolizing the discussion.  The 
mediator helps to keep things going by asking questions if the conversation slows down.   This 
technique can be useful in helping ELLs to practice and listen to language being used.  The 
conversation map is reviewed at the end of the discussion (Edtopia, 2012). 
Feedback and How It Affects Students’ Academic Achievement 
A school in Peterborough, Cambridgeshire did away with grades (or markings) and 
written feedback on students’ work and instead replaced it with an approach called conferencing 
(Duell, 2018).   Conferencing is a short meeting, 15 minutes or so, with the student and teacher 
to see how the student is doing.  In Peterborough teachers and students experience many benefits 
that come from this meeting.  It revealed hidden barriers, happier students, happier teachers and 
progress. The hidden barriers are things like attitude, self-esteem issues and social emotional 
issues. When a teacher is only writing feedback on students work and not conferencing with 
them these issues were something not obvious or completely unknown.  For example, if 
something was going on at home that was affecting the child.  Conferencing gives a chance to 
build a relationship with the student and teacher.  The students are happier because they have 
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clear targets and many of them didn’t realize that marking or written feedback was gone.  
Happier teachers meant that their morale had raised because they weren’t bogged down with a 
bunch of grading which in turn give them more time to lesson plan and energy to look at 
learning.  Progress was improved because students could physically see the improvement in front 
of them as they conference with the teacher (Duell, 2018). Power of effective verbal feedback is 
to inspire the students because they are not afraid to fail.  Fail means first attempt in learning 
(Duell, 2018). Failure is a good thing and allows us to know what to do next.  Students are not 
afraid to go try to do something new and get better at something new with conferencing.  It can 
build confidence because they are going to have a conversation with a teacher.  It has the ability 
to heal self-esteem because real dialogue is going on and not pen on a paper.  Writing on a 
student paper is not real life and it is very impersonal.  One big reason to have these verbal 
conferences is to practice language.  Students these days are hidden between screens and 
keyboards and having regular conferences with your teacher will allow student to practice having 
face to face conversations. It forces them to have a dialogue of listening and responding.  This 
skill might be uncomfortable at first but students need to have these experiences and build this 
skill (Duell, 2018). 
How does a teacher begin to master the art of verbal feedback?  I am thinking that the student 
is not the only one in the two way conversation known as conferences that would feel nervous or 
awkward, I think the teacher will too. Dr. Bernard Bull (2016) suggests using the following 
elements to provide narrative verbal feedback: 
1. Make it conversational but professional. Use the student’s name. 
2. Keep the goal in mind.  List the goal, our primary goal in this assignment was_______. 
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3. Make sure that your feedback stays focused on the goal.  Focus on the main goal. You 
don’t have to point out all of the elements of the assignment. 
4. Include examples or illustrations. 
– This is a great way to offer more teaching and learning opportunities. 
– Provide examples or illustrations that come to you mind as you read their work. 
5. Give suggestions.  What next?  Provide suggestions, even if they aren’t needing to 
provide a revision.  Give them some resources that they can look into in the future.  
Student Choice is very important because we are wired for free will (Ruhl, 2015). A 
classroom set up as a student centered classroom will remove the teacher from the front of the 
room and put her on the side.  Teachers will become a guide on the side and not a sage on the 
stage (Ruhl, 2015).  The student centered classroom has five components.  Student choice, 
collaboration, communication, critical thinking, creativity and caring.  A student choice 
classroom might have a menu of items that the students can choose from to complete the 
objectives of the unit.  Perhaps not all of the activities are required.  This will really allow the 
student to focus on the activities that they are interested in and omit those that don’t.  On a 
typical day, in Ruhl’s classroom, if you walked into the class, the kids would all be working on 
different activities, stations and reflection sheets. These reflection sheets are designed to think 
about their learnings, evaluate their own efforts, take passed knowledge and connect it to new 
knowledge.  One activity on the menu is called arts and entertainment.  It has to be nontraditional 
to exhibit that models knowledge that they have learned.  They could build a model, make a 
movie, act out a song or write a poem.  This method of teaching is my ultimate goal in teaching.  
He can sit down with a small group of student while the others are busy with one of the various 
activities.  It has similar benefits to conferencing mentioned before.  A strange occurrence 
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happens when a teacher becomes a guide on the side, although the teacher is not center stage, the 
teacher becomes more important because they have time to work with students more closely and 
with more intension and purpose.    
Shelley Wright (2013) asked her science class one day, in an effort to find out if there might 
be a better way to teach than her “running the show” typical approach.  She asked, if you could 
create your own school, what would it look like content-wise, in practice, even if spatial lay-out? 
Her students wanted to sit in a circle, they created learning pods on the outside of the circle and 
they wanted to make a difference.  That is what was important to them.  They learned of schools 
that had been destroyed in Uganda.  The students wanted to do something.  They dove head first 
into a project and the students set a very lofty goal of raising $20,000.  The project got the 
students out from behind their desks and out into the community.  The quietest student in the 
class was the one who went around to all of the businesses in the community to ask for 
donations.  In class, this student never spoke.  The project did not go perfectly but the times that 
there were hiccups they switched gears and presented new ideas.  Students, because of this 
project, learned skills that they would have never learned sitting behind a desk letting Ms. 
Wright run the show.  Students had divided themselves up into groups on their own and for the 
most part the teacher would walk into the room each day and ask, what are we doing today and 
the students would tell her. This is student based learning. The students had a goal of raising 
$20,000 and they met that goal.  Our goal as teachers is to believe in our students and to remove 






The literature reviewed here indicates that there is a correlation between 1) grades and 
how they affect student motivation and learning 2) project based learning and student lead 
techniques 3) how the use of grades or feedback from teachers affects performance and learning.  
Teachers hold a lot of power and influence on the students they teach.  There will always be 
lesson planning in teaching but we need to involve our students in the classroom. As this 
literature review shows involving students in that planning can propel their learning forward.  
We must have a clearly defined discipline plan in place and clear expectations of our students.  
We need to use tools that are available to us such as technology.  There will always be standards 
to follow but we also need to inspire and care for our students and should not let them hinder us.  
We can do this by creating an environment in our classrooms that puts the students first.  Putting 
them first will promote motivation and inspire them in a powerful way.  When they know you 
care as a student they will trust you and know that your classroom is a place that makes them 
important.  When teachers minimize lectures and requiring students to produce what the lecture 
was about on a test and we focus on student driving the learning and the direction of the content 
that is where the learning begins.  This literature review has become a promise to myself and my 
future students.  I want to live up to the research that I have done and the finding that have come 
from this research.  I am looking forward to being a guide on the side.   
This literature review correlates with the research questions I will be addressing by 
giving a foundation to topics that will be covered.  Culturally responsive teaching has been 
reviewed and in several of the literature examples.  My knowledge of culturally responsive 
teaching has increase and therefore I will be able to consider the question of , how have I 
28 
 
implemented what I have learned about being culturally responsive into my classroom fluidly.  
The literature that has been reviewed in regards to project based learning have laid a strong 
groundwork for the rest of my research.  Harness discussions will be a great way to collect data 
and exciting to implement into the classroom.  The literature that was reviewed about feedback 
will be helpful when evaluating if my lessons correlate to my health teaching philosophy goals.  
Feedback will be valuable because not everyone in my classroom will consider health their 
favorite topic.  Therefore, through feedback I can encourage them with quality feedback that 
prompts more learning or exploration and not just critique and judgement.  Overall, the literature 









 The methods of inquiry for this study focused on the principles and practices of action 
research, using self-study aligned with professional teacher standards, teacher artifacts, and 
student feedback in the form of surveys, input from my mentor teacher and evaluation of my 
own teaching videos as a means of data collection.  I will begin with a review of action research 
principles to establish the foundation for this study’s method of inquiry. Second, I will review 
the choices and purposes of data collection that helped to highlight my instruction and means for 
searching for improvement. Third, I will detail my context for the study, methods of data 
collection protocols, maintaining credibility and trustworthiness of the data, and acknowledge 
my limitations as a researcher. Finally, I will present the procedures used for studying my 
practice, while providing data and analysis that speaks to adaptations and adjustments made to 
my instruction as I implanted this study.  
Research Questions 
 
 My focus for this research was grades and how they affect motivation.  Specifically, I 
examined 1) culturally responsive teaching 2) project based learning and student lead techniques 
3) how lesson activities correlate to my health teaching philosophy.  This focus aligned with the 
following INTASC Standards for teacher professional development. Additionally, I considered 
how studying my own practice in line with INTASC Standards could improve my own 
instruction and therefore, student learning. My purpose of this study was to take into 
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consideration how to design my future classroom to best motivate and engage my students.  The 
research questions for this study were: 
1. How have I implemented what I have learned about being culturally responsive into 
my teaching and classroom?  This question will allow me to evaluate my teaching and 
to take a close look at what aspects of my teaching are culturally responsive and what 
parts are not.  I  analyzed how often I gathered information from my students that 
would help me to design culturally responsive lessons in our classroom.   I watched 
some of my recorded Zoom classes collected data to look for examples of what I have 
learned about culturally responsive teaching.  I also looked for ways to improve or 
could do better. 
2. How does my teaching reflect my ability to implement Project Based Learning and 
Student Lead Techniques? I used a journal to document use of technology to 
encourage engagement in my classroom and how that helps students to complete 
projects and offers opportunities for student lead techniques.  I incorporated some 
jobs in my classroom that improved the frequency of project based learning in my 
classroom. 
3. How do my lesson activities correlate to my health teaching philosophy goals? Data 
gathered from a focus on this question was used to describe how well my lesson 
activities correlate to my health teaching philosophy goals.  I used my Zoom 
recordings to evaluate myself (no matter how uncomfortable that is to watch myself 
on video).  I also used feedback I got from my student teaching supervisor and my 





INTASC standards are just like discipline standards except they are for teachers.  They 
describe in detail how a teacher needs to approach their classroom based on specific categories.  
Those categories have subcategories as well.   The main categories are (A) The Learner and 
Learning, (B) Content, (C) Instructional Practice, and (D) Professional Responsibilities.  They 
are important because when a teacher is evaluating themselves they need a barometer to measure 
their evaluation on.  INTASC is that barometer.  
The standards that I would like to focus on are learning differences, assessment and 
professional learning, instructional strategies and ethical practices.  I feel these standard best 
support the research questions I have.  In order to have a project bases classroom I am going to 
need to look at the learning differences of my students.  To best improve on my ability to be 
culturally responsive I will need to research instructional strategies.   
Methods and Procedures 
 Because my purpose was to describe my own teaching practice as well as how I use data 
to improve my own practice in line with the INTASC professional standards, it was important to 
choose a method that could account for both what the standards are for teachers and how I was 
paying attention to my own practice through data collection to improve it. Accordingly, this 
study was designed as an action research study.   
Action research can be considered professional development.  It is much like anytime you 
are wanting to change, improve or alter something in your life.  For example, you want to keep a 
tidier house or to improve your fitness level.  The first step is to take a personal inventory of your 
current housekeeping skills or exercise and eating habits. You need to monitor, track and 
evaluate how you do things and what changes could be made to meet your goal.  This to me is 
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action research.  I will not be the culturally responsive and student lead learning teacher I want to 
be without doing action research.  One of the benefits of action research is to build professional 
cultures.  I think this is valuable.  Collaboration among departments our even PLC’s is so 
important.  I think often teachers might tend to sit alone in a certain frustration and not reach out 
to follow teachers for help or input.  If teachers are expected to robotically implement outdated 
approaches, especially when countless new challenges are arriving at their door, the frustration 
can become unbearable (Gould, 2008). The data that action research provides can help to 
customize and design better lessons for our students.  Steps to Action Research (Preisman, 
2007). 
1. Determine what you want to improve in your classroom or school. Monitoring is a 
vital part of exposing elements of your classroom that need to be improved.  It is important to 
take time to look at the way you interact with your students.  Distance learning has drastically 
changed the way students engage with their teachers and each other. If a teacher’s goal was to 
improve student verbal interaction in the Zoom classroom they would need to take a look at how 
the students are verbal interacting in the first place.  How often, in the chat or with their voice 
etc.  
2. Research your idea. Take a look at what other people have written about the topic.  
There is no need to reinvent the wheel.  These writings will help you determine a direction to go 
with your idea and possibly spur new ideas to research.  
 3. Plan your study. Collect data using simple methods such as observations, interviews, 
surveys, focus groups, journals, and student artifacts (Preisman, 2007). Implementing these will 
guarantee the tangible data needed to improve on the topic that has been outlined.   
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4. Put your plan into action. Commit to to the plan and make it happen. Conduct the 
interviews; collect student artifacts; ask willing participants to complete the surveys (Preisman, 
2007). 
5. Examine the information you collect.  Take the data you have collected and determine 
what it means.   You need to identify emerging themes, unearth patterns and meaning, and make 
sense of the information you have collected. What does your information tell you? How do the 
results from your observations or the collection of student artifacts enhance or contradict the 
literature you studied earlier? What impacts did the new methods or strategies have on students' 
success? Share your results with colleagues to uncover what the data means to you and the future 
of your school or classroom practices (Preisman, 2007). 
6. Decide what you will do with the new knowledge of your educational practices. How 
will the information you collected impact your practices? Will you make significant and long-
lasting changes? If the study did not reveal the results you were expecting, will you try 
something different? Will you share your newfound knowledge with others at faculty meetings, 
at professional development in services, or at a conference? (Preisman, 2007) 
 Implementing the 6 steps above will ensure that the action research that I do in my 
professional career as a teacher will be structured and affective.  I look forward to seeing how the 
topics that I focus on will change over the years as I teach.  I don’t think anyone could have 
predicted that we could possibly be gathering data on who turns their camera on and who doesn’t 
during a Zoom meeting.   
Data Collection 
 The basic steps in action research are 1) identify a topic or issue to study, 2) collect data 
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out 
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action planning, which represents the application of the action research results. Data collection in 
an action research project typically is related to the topic or issues, and provide answers pertinent 
to the research questions.  As Padak and Padak observe, “Any information that can help you 
answer your questions is data” (1994). Therefore, I used a variety of data collection tools related 
to my topic to ensure the validity of my results. Furthermore, I adhered to the following four 
characteristics in determining the data I would collect for my study, 1) anonymity of students, 2) 
comparison in data collection was built in so that the results could be judged against themselves 
both before and after the intervention period, 3) aspects of performance to be examined were 
identified prior to data collection so that the information was relevant and connected to the 
research questions, and 4) a variety of data was collected so that different aspects of the topic 
could be brought to light (Padak and Padak, 1994). Finally, because I was studying my own 
practice while I was in the middle of said practice, I acknowledge the “spiraling nature” of data 
collection in action research (Padak and Padak, 1994). By focusing on data in connection to my 
research questions, my attention tuned to other pieces of data that emerged in relation to my 
questions. These emergent data pieces were included as part of the study as they had relevance to 
my research questions.  
 Because my research questions focus on culturally responsive teaching, project based 
learning and health teaching philosophy goals, I chose to collect data that would provide 
information about how my practice and the interventions I identified aligned with the research 
topic.  The types of data I chose to collect are described next. 
Lesson Plans and Zoom Recordings 
I would like to collect data about my culturally responsive teaching.  I will work hard to 
get to know my students at the beginning of the semester and throughout the semester in order to 
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design lessons that would be culturally responsive to their backgrounds, experiences and current 
saturations.  In order to be culturally responsive, I needed to know how they speak, write and 
communicate. I collected data on instances or examples of culturally responsive teaching 
occurred.  I analyzed my lesson plans and feedback from my university supervisor and mentor 
teacher.  
Data Collection Journal 
I kept a daily journal of things that stuck out to me after a day of holding Zoom classes, 
answering student emails and office hours.  For example, when students and I would have 
moments of connection or clarity I would jot that down.  I would also write down successes that 
I felt were happening in the classroom or if I feel as though there was improvement that needed 
to be made.  I would use these less concrete measurable pieces of data to evaluate my culturally 
responsiveness in the classroom.  
Feedback from Supervisors 
I analyze and collect data from my teaching goals for the rest of my career.  I have grown 
so much just this last four months in my student teaching role and as I teach under a restricted 
license during distance learning. I was so nervous to hold Zoom meetings and never thought I 
would learn how to share my screen and now I can do it with my eyes closed, well not really, but 
I have so much more confident and comfortable holding Zoom classes with my virtual classes.  
My goals as a health teacher are to teach my students health and wellness.  However, my goal as 
a teacher is teach them the secondary lesson of grit, integrity, hard work, time management and 
self-motivation. I collected data from my students about what they have learned in health that has 
changed them as a person.  I used a journal to track this objective. I used a pen and paper journal 
to track day occurrences in the classroom that I felt applied to my research questions.  
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Context of the Study 
 
 My school is a high school with just over 900 students and serves 9th to 12th grade. The 
location of my school is in a town that is surrounded by rural countryside.  The beach is one hour 
away and a city is 20 minutes away.  The students are athletes, thespians and FFA kids.  There is 
one building, a shop and a new turf field and track at the stadium.  Many of the staff are natives 
to the town and graduated from this school.   
Two elementary schools feed into one 4th and 5th grade school that feeds into one middle 
school.  There are approximately 52 certified teachers on staff. There is 1 principal and 2 vice 
principals.   
The Health and P.E. department had 4 teachers in it. We attended weekly PLC’s.  We had 
staff meetings every week during Covid and during preparation for distance learning.  We hold 
most of those meetings via Zoom call.  The staff is united and they work well together.  The 
principal has done a great job of using the book Leadership and Self Deception to teach us how 
to treat others and how to work together.  There is a teaching staff of fifty teachers.  
Approximatively eight of them report to the building during distance learning and the rest teach 





Demographics Of School Where I Student Taught 
Demographic # of students  
 
Students in ELD class 
 
5 
Female American Indian/Alaskan Native/Hispanic/Latino 
 
25 
Male American Indian/Alaskan Native/Hispanic/Latino: 50 
 
50 
Female Asian: 5 
 
5 
Female Asian: 5 
 
5 
Male Asian: 12 
 
12 
Female Black/African American: 6 
 
6 
Female Hawaiian/Pacific Islander: 3 
 
3 
Male White: 399 
 
399 




The way I fit into the grand scheme of things at the school I am doing my student 
teaching is a great story.  I was asked several years ago if I was interested in being the cheer 
coach and then was offered an Educational Assistant position shortly after that.  I am currently 
teaching one period of Leadership at my school on a restricted license.  I am still the cheer coach 
at the school as well.  I have been at the school for three years as an Educational Assistant in the 
P.E. department.  I have a daughter at the high school, a son at the middle school and a son who 
graduated in 2020.  To say I am in the thick of it is a massive understatement.  I have many 
populations that I am in charge of at that school.  I am also a First Aid and CPR instructor for the 
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district.  I am so fortunate to be in a school I am familiar with.  It has been a great blessing to 
already feel comfortable with my mentor teacher because we know each other.   I am not 
counting my chickens before they are hatched but I hope to teach at this school.  My mentor 
teacher will be retiring.  However, I am wise enough to not count on things until they really 
happen because time will tell if Covid produces teacher cuts.  I recently spoke to the Principal 
and he mentioned that he is hopeful to create a position for me that would include teaching 
Health, P.E., Leadership and Yearbook.  I could not be more thrilled with the potential of that 
opportunity.  Right now our class schedule is four 60 minute classes per week.  Each class has 
two days of synchronous learning and two days of asynchronous learning.  Classes have been 
shortened into one semester that are usually a full year class.  In the near future we will be 
transitioning to hybrid learning.  This will consist of students continuing to do their online 
classes at home in the morning and attending in person in the afternoon. 
For students who are on IEP and 504 we have a support staff made up of 7 members.  We 
have on staff member who helps support the TAG students. She is also a science teacher.  The 
school has Educational Assistants available for supporting with IEP/504 Plan services. The 
school also has Educational Resource Classrooms, Developmental Learning Classrooms, and 
something like a behavior intervention classroom call New Options.  During distance learning 
we have developed a Comprehensive Distance Learning Team to address the concern for 
students who haven’t logged onto Canvas or are having trouble with internet.  
Graduation rates for on time graduation are 10% or fewer or no data available for Asian, 
Black/African American, Native Hawaiian/Pacific Islander and Migrant students.  Multiracial 
and Talented and Gifted students on time graduation rates fall at 92%.  Female students are 
charted at 86% and males are charted at 83%.  White students are at 85%.  81% for Students with 
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disabilities.  English Language Learners fall at 79% on time graduation. Hispanic/Latino students 
are found at 80%.  Those who are on Free/Reduced Price Lunch are ranked at 79%. American 
Indian/Alaska Native are measured at 64% (ODE Website, 2020). 
Right now our class room is virtual.  We are meeting via Zoom. However, if we were in 
person, the classroom is a beautiful room with lots of natural light.  It has white boards, a 
projector for projecting computer screens and a desk for each student.  The desks are in rows 
which I would change if I was the official teacher.  I would like my classroom to be in a circle or 
with stations to work from.  There are textbooks.  The teacher right now is the Cross Country 
Coach and her class reflects that because it is filled with memorabilia of her long successful 
coaching career. .  She doesn’t have anything in the room to indicate what kind of class is taught 
in there.  There are no posters that would indicate that Health class is taught there.    
Participants 
 Because this study was designed using an action research approach, the main participant 
in the study is myself, as the teacher. As my learning progressed throughout my student teaching 
program, I became interested in a number of ideas that would help me to improve my instruction. 
Ultimately, I decided to focus on the main research areas outlined in my research question. To 
lend credibility to the results I will share from my self-study of my practice, it is important to 
describe my role in the classroom where I teach. In this section I will focus on describing my 
own classroom and my role as the teacher.   
How I Studied My Teaching 
 
The actions I will put in place are to be prepared.  I will need to review deadlines both in my 
coursework and with my mentor teacher.  I will be diligent about documenting my work with my 
students and teaching.  I will design lessons that are project based and culturally responsive.  I 
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did my best to document my teaching and classroom.  I am glad we record our Zooms and I have 
access to the Canvas course because much of my data collection will be found there.   
Credibility 
Validity and reliability are important aspects of social research and can be accounted for 
in a variety of ways (Torrance, 2012). Both validity, the quality of being logically sound, and 
reliability, the degree to which accuracy can be considered dependable, are components of 
credibility, the quality of being trusted or believed in. Eisner (1991) believes that credibility of 
qualitative research is grown through a “confluence of evidence” that includes multiple types of 
data (p. 110). Validity of research is one component of providing credibility and can be done 
through triangulation of data (Lather, 1991). Carter, Bryant-Lukosius, DiCesno, Blythe, and 
Neville (2014) explain that one method of triangulation is method triangulation which includes 
using multiple methods of data collection.  This is similar to Eisner’s method of structural 
corroboration (1991). Eisner (1991) also believes that getting input and opinions from others in 
the same field serves as a means of consensual validation. This helps to further demonstrate 
credibility.  
In my research, I used multiple methods of data collection. These different methods 
served as method triangulation based on the explanation from Carter et al. (2014). The methods 
of data collection were through surveys, interviews, journaling and observation. This allowed me 
to analyze the data through differing means to ensure that I was correctly interpreting the data, as 
well resulting in “a broader understanding of the phenomenon” (Carter et al., 2014, p. 546).  In 
addition, to further strengthen my credibility, I also used member checks to provide a form of 
consensual validation. These member checks were conducted with the assistance of my 





PRESENTATION AND DISCUSSION OF RESEARCH FINDINGS 
Overview 
 This chapter includes the results of my data collection and the analysis of those results.  
The results and analysis was driven by the goal of answering the action research questions.  The 
research questions that are answered are 1) How have I implemented what I have learned about 
being culturally responsive into my teaching and classroom? 2) How do my lesson activities 
correlate to my health teaching philosophy goals? and 3) How have I implemented what I have 
learned about being culturally responsive into my teaching and classroom?  Several sources were 
used to collect data and analysis it to obtain information about my progress as a teacher in these 
areas.  Those sources are lesson plans, mentor teach and supervising teacher feedback and 
journals kept by me.  I also analyzed my Zoom classes to observe my changing abilities as a 
teacher.  This chapter will also focus on whether there is positive or negative change in 
progressing my teaching abilities.    
Data Analysis Procedure 
 When I considered all the data I collected and started to compile it I was excited to see 
findings emerge.  As the data started to grow it was rewarding and I faced each week of teaching 
with a watchful eye.   My data collection was from results from looking closely at my lesson 
plans and my teaching during my Zoom lessons. I used results from a survey I gave my students 
to design my more culturally responsive lessons to improve my teaching.  I did not analyze the 
results of the survey but I used the answers to drive my culturally responsive teaching. I also 
used excerpts from Zoom classes and my interactions with my students to evaluate if my 
teaching was culturally responsive.  I also sampled some of my TK20 evaluations from my 
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university supervisor and mentor teacher.  After compiling my data and looking for trends and 
evidence I started to look for themes that would help me answer my research questions.  I kept 
my data in a journal that was divided into three categories based on the research questions.  
When I had some information that I felt would apply to that question I would put it in the section 
for review and analysis while writing this chapter.  I also had a personal planner that I would 
write notes in.  This was a way to earmark moments of discovery and findings that were 
happening from day to day. 
Research Question 1:  How have I implemented what I have learned about being culturally 
responsive into my teaching and classroom?  
Being culturally responsive is one of the most important things to me in my classroom.  
Being culturally responsive means that I see teaching and lesson design as a something that I 
create based on who my students are and what their experiences are in their individual lives and 
lives in their community.  Being culturally responsive means being part of my student’s 
community by going to their games, plays and being involved with what it going on at the 
school.  Being culturally responsive means I am able to see my students and their varied learning 
abilities and know that they can all succeed. Being culturally responsive means helping my 
student make connections to between their community, national and global identities. 
I examined my Zoom classes and my EdTPA answers to show my progress in being 
culturally responsive in my teaching. In order to determine what I have learned I would need to 
look at where I started.  The first real teaching experience I had in a high school was in the fall of 
2019 and I was teaching one class on a restricted license.  The subject was Leadership. I had 
never heard the words culturally responsive before and therefore was not sensitive to it or 
mindful of implementing it.  However, I did in my heart know about it.  I just didn’t have a name 
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for it.  I knew I wanted to teach my students like individuals who come to class with their own 
experiences and their own hopes, dreams and fears.  That is the essence of culturally responsive 
teaching.  My classroom that year lacked the structure it needed to be culturally responsive.  We 
got things done but it was very imbalanced.  Some students didn’t do much to help out unless 
they were asked to and I ended up doing too much of the tasks at hand.  There were also students 
in the class that got to do more because they had experience in the class.  I didn’t know how to 
create the environment that would promote all getting involved.  I didn’t take the time to get to 
know them the way I need to or to assign tasks that would help them grow in ways or highlight 
their strengths.  I had a long way to go before I could create an environment, content, and 
instruction that would encourage the diversity, identities, and experiences of all students.  Fall 
2019 was also the year that I entered the MAT Hybrid Program at W.O.U.  My education has 
just started.   
Fast forward to fall 2020 I am teaching with more education about how to be a teacher 
and how to be culturally responsive but I am teaching via Zoom to students behind black boxes.  
The biggest difference now is that I have the ability to write lesson plans, to sequence them and 
do all of this with a culturally responsive mindset.  One of the first things I did to understand my 
student s better and to make a better effort of being culturally responsive was to have them fill 
out a survey so I could get to know them and to get to know who they were as students.  The 





Questions asked of my students to design and develop more culturally responsive lessons  
What are a few things about you that you wish your teachers knew?  
Are you a good student?  
What are some things you are really good at? A talent, hobby or interest?  
What are some things that you would like to learn?  
How do you like to take notes? (mark all that apply)  
Do you get your assignments done right away or do you wait to work on things?  
Do you enjoy reading?  Why or Why not?  
What do you like to read?  In other words, if it was your choice, what would you read?  Hint: it 
might not be books, it could be sports blogs, cooking shows or recipes, tutorials on how to make 
something.   
What was the best thing you have read that was NOT for a school assignment.  
What was the best thing you read for a school assignment? Why?  
How can Ms. Shinkle best support you or create the environment you need to succeed in 
Leadership and school?  
  
During my first year of teaching it would never occurred to me to design a survey with 
these sorts of questions on them.  I did give my students a survey when we all got sent home 
when Covid hit but I didn’t have the same knowledge then as I do now about being culturally 
responsive.  Figure 9 outlines very simplistically the comparison of surveys I used to gather 





Implementation of Survey in Year One vs. Year Two of Teaching 
 
Although this chart is very simplistic it does show that my ability to implement culturally 
responsive tools into my classroom grew.  In the first year of teaching I didn’t use any data from 
my students to drive my teaching and this year I used it almost completely to drive my teaching.  
These surveys were very helpful to me as a teacher and revealed things about my students that 
allowed me to design lessons and materials around their interests and needs.   
The survey itself and how I designed the questions even changed as I learned more about 
being culturally responsive in my teaching.  Through this research project I continued to learn 
more about being culturally responsive in my teaching and I wish I had included other questions 
in the survey.  I wish I asked the following: 
1. How are you being taught in your home?   
2. Who teaches you?   
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3. Do you watch the adults around you do things and learn or are you involved in 
the learning and responsibilities in your home?   
4. Do you have multi-generational influences in your life?   
These questions would have given me a clearer picture of how they have been taught and 
helped me to know who likes things demonstrated before they do things or who likes to dive 
right into a project.  I would tell me if they are being allowed freedom at home or if things are 
done for them.  This is something I will be doing in the future.  This is not to say I will mirror 
how they have been taught at home but I will encourage them to step out of the pattern set at 
home and do new things as well.  This line of thinking and recognizing that I need to ask even 
more and deeper questions about my students shows my growth in implementation of culturally 
responsiveness to my students. 
 Another source of how my teaching has been evaluated in its effectiveness to be 
culturally responsive is from my observations from my university supervisor.  His comments 
from my first evaluation had a big impact on me and were confirmation that I am able to exhibit 
what I believe to be efforts to be culturally responsive.  He said in the additional feedback for the 
Teacher Candidate section: 
One thing that impressed me overall was the positive personality and upbeat attitude 
modeled by Julia as she interacted with students through virtual learning. In my 
observation, Julia is professional and also personable and she helps make the learning 
process enjoyable for her students. She seems to know lots about her students which 




 This feedback is how I want my students to feel and to be seen in our classroom.  The 
words that had the most impact on me are when he said, she seems to know a lot about her 
students which leads me to believe that she has taken time to get to know them.  This is true.  He 
and I even talked about it more in depth at one of my CPAST meetings.  I expressed to him that I 
was grateful for his feedback about how well I know my students.  I told him in a moment of 
transparency that I had worked at the school for three years prior so I feel as though I had a little 
bit of an advantage because I already know the students and have a rapport built with them 
already.  I will never forget what he said next.  He said, you could look at it that way, but lots of 
people spend three years working in a school and don’t develop rapport and relationships with 
the students.  He continued by saying, the fact you took time those three years to get to know 
them shows how much you understand the value of that time and effort spent.  This feedback 
made me realize more concretely that before I even knew what culturally responsive teaching 
was I was aware of it through my efforts of getting to know my students.   
 He also scored me at a 2 out of 2 in future evaluations in this category: 
Manages a safe and respectful learning environment through the use of routines and 
transitions (i.e., classroom management) AND Establishes and promotes constructive 
relationships to equitably engage learners 
I feel confident that this feedback also shows that I have implemented a culturally responsive 
attitude and effort in my classroom when he had this to say in this category:  Does the Candidate 
manage a safe and respectful learning environment? 
yes- Julia obviously is very skilled at communicating with learners and creating an approachable, 
safe environment in which learning can take place. She is able to create opportunities for genuine 
48 
 
dialogue and of all the virtual lessons I've seen thus far, these students were the most actively 
and appropriately engaged. 
Research Question 2: How does my teaching reflect my ability to implement Project Based 
Learning? 
 Project based learning is a strategy that teachers can use that allows students to acquire 
knowledge and abilities by working on a topic by researching, problem solving and evaluating 
the topic.  Some of the times the topic will have a personal connection to the student to increase 
the motivation and engagement to investigate.  Project based learning by nature leads to a better 
understanding of the content and better retention as well because the student is so involved in the 
process.  To fully and completely hold a project based learning classroom the projects need to be 
held over a extended period of time.  The elements that are typically included in the overall 
project are; 1) A question or problem 2) Sustained Inquiry 3) Authenticity 4) Student Voice and 
Choice 5) Reflection 6) Critique and Revision.  See Table 10 for a complete description of each 





Elements of Project Based Learning 
A Challenging 
Problem or Question 
The project is framed by a meaningful problem to be solved or a 
question to answer, at the appropriate level of challenge 
Sustained Inquiry 
 
Students engage in a rigorous, extended process of posing questions, 
finding resources, and applying information. 
Authenticity 
 
The project involves real-world context, tasks and tools, quality 
standards, or impact, or the project speaks to personal concerns, 
interests, and issues in the students’ lives. 
Student Voice & 
Choice 
 
Students make some decisions about the project, including how they 




Students and teachers reflect on the learning, the effectiveness of their 
inquiry and project activities, the quality of student work, and obstacles 
that arise and strategies for overcoming them. 
Critique & Revision Students give, receive, and apply feedback to improve their process 
and products. 
 
One of the biggest ways that I was able to see the benefit of implementing project based learning 
was the influence I had on my mentor teacher when we were discussing the pros and cons of 
tests and quizzes in comparison to having students complete projects or having them research 
topics on their own at the end of a unit.   
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At the beginning of distance learning my mentor teacher was relying very heavily on lecture 
style teaching and wasn’t getting much engagement from students.   During in person instruction 
she relied heavily on the white board in her room to write out lecture notes and as she was 
lecturing and then would follow up with a quiz and unit test.  She didn’t have a way to write on a 
white board in Zoom classes very effective though she tried a few ways.  She used the white 
board provided in the Zoom tools but that was cumbersome and slow.  She was teaching from 
home and didn’t have a physical white board to use.  I noticed that she was needing a solution to 
her new environment and that is what sparked up our conversation about project based learning.  
In addition, the topic was on my mind because of this Action Research Project.  As we were 
discussing the pros and cons of lecturers followed by quizzes that check for knowledge retained 
versus project based learning she shared that she felt as though students benefit more from being 
told what they need to know and that they should take notes on what she is saying so they can 
retain it through writing it down.  I agreed with her that taking notes has a very valuable place in 
the classroom and retaining knowledge but students need to know what to take notes on.  We 
spent some time talking about Cornell notes and graphic organizers.  Our conversation then 
migrated to culminating projects or end of unit projects that would let students research a topic 
that is meaningful to them as their final instead of a quiz or test.   After our discussion she said 
she was going to try what I was suggesting and she started incorporating project based learning 
into her teaching.  She did this by including a project at the end of the unit instead of a test or 
quiz.  She started this before I started to do any of my actual student teaching so I decided to use 
this as data and evidence of student based teaching because I helped her design it.  Instead of 
having the students take a test or quiz at the end of a unit we had them work on a project.  In our 
stress management unit I helped her to design a project that had the students tryout different 
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stress reduction apps on their phone and reflect and report about them.  In the past, she would 
have just quizzed them.  Although I am not able to present a very good representation of this 
experience with data that is a statistic or percentage I am grateful for the professional exchange 
that took place between my 23 year veteran teacher and myself that was able to produce some 
project based learning for our students.  I feel this experience shows that I am able to implement 
project based learning into my classroom because I saw a need because of our circumstances 
with low engagement during Zoom classes.  Evaluating the needs of the classroom and helping 
to design some lessons that would get the students involved instead of taking a quiz shows my 
ability to implement this into a classroom.  In addition, talking with my mentor teacher about 
incorporating project based learning shows that I am cognizant of the value of project based 
learning and how to implement it. 
To show more evidence of my ability to implement project based learning into my 
classroom, I would like to reference the other class that I taught this year.  My leadership class.  
Most of my project based learning experiences for me happened in that class not in the student 
teaching environment with the Health 2 class. As I mentioned earlier, my teaching experience in 
2019 was before I had much education in the teaching field and I didn’t even use one lesson 
plan.  I knew nothing about backwards design, checks for knowledge or assessments.  We mainly 
focused on student council meetings, planning assemblies, dances and tailgaters that year.  Then 
Covid hit in March 2020 and we all went home and did Google classroom for the rest of the year.  
My instructions from our administrator was to have two 30 minute lessons and some applied 
learning to go with it.  I looked back on my very basic Google classroom from our first attempt 
at distance learning to review and collect some information about whether I included any project 
based.  There was none, I basically relied on having the students watch videos and do reflections 
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to make it through to the end of the year.  I held a few Zoom meetings that were not successful 
because my internet connection was poor and newness to Zoom made it impossible to succeed.  
There was 0% project based learning going on.  Projects like tailgaters and assemblies got done 
but it wasn’t by design and because I didn’t know how to lesson plan a lot of the work landed 
back on me because I didn’t know how to guide my students. 
When this year started, stress levels were so high and everyone was overwhelmed 
because we were all learning how to build modules in Canvas, how to run Zoom meetings and 
how to share our screens so students could see our content.  The data that I have collected in 
regards to project based learning from my Leadership class is in a few formats.  I have data from 
some Zoom meetings, some projects that we incorporated into class this semester and my journal 
entries into my planner.  Students in my Leadership class this semester have been working on 
improving their presentation skills so I have been teaching them several different ways to do that.  
We have used flip grid, screencastify and Pecha Kucha style presentations to work on our skills.  
These projects are so the students can explore and learn by doing.  In my first semester class I 
only did one of these presentations, the Pecha Kucha.  In my first semester class, I had a total of 
19 assignments and 5 of them were project based.  This semester two, I have a total of 13 
assignments so far and 8 of them have been project based.  Therefore, the first semester 26% of 
my assignments were projected based and to the point my project based assignments are 64%.  






Project Based Learning Semester One compared to Semester 2 
 
 When determining how to analyze this data I used a specific criteria to determine what 
assignments were project based and what assignments were not.  If the assignment was a simple 
reflection about a video, article or discussion we had, I did not consider those project based 
because the students did not need to research anything because for the most part the content was 
built into the lesson.  If the assignment involved the students researching a topic, actively 
recording a presentation, preparing materials for the presentation, using a format other than 
writing to show learning or understanding of the topic, I considered that project based learning.  
Figure 12 provides itemized chart to show each of the assignments for semester one and if they 





Semester One Assignments and Coding for Project Based Learning 
Semester 1 Assignments (19) 
26 % Project Based 
Project Based (5) 
Research, presentation, other 
format to show learning 
besides writing  
Not Project Based (14) 
A simple reflection about 
a video, article or 
discussion 
Pineapple on Pizza Discuss  X 
Posters (4 of them)  XXXX 
Story Board That X  
10 Dimensions of Self  X 
Who Moved my Cheese  X 
Stay, Shift Shelve  X 
Reflect on Storyboard  X 
Email Etiquette X  
Mission Statement (3 parts) X XX 
Pecha Kucha X  
Green Screen Project X  
Food Drive Brain Storm  X 
Green Screen Script  X 
Food Drive Brain Storm  X 
 
Figure 13 below shows by assignment for semester 2 how they were analyzed as project based or 
not.  When Figure 12 and 13 are compared the second semester shows an increase in project 
based learning in comparison to the second semester from 5 to 8 assignments.  The benefits of 
project based learning were at the forefront of my mind as I designed lessons and how the 
students would show me they were learning.  I used a variety of formats when designing 
assignments for my students.  This allowed them to experiment with various ways to show me 
what they understood about the topic at hand.  I see by the definition of project based learning 
that I have room to improve in my complete implantation of it.  For example, I have not included 
that last step of the process which is allowing the students to apply the feedback that I give them 
to alter or change their final product.  For example, allowing the students to make revisions to 
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their presentations and turn them back in.  I would not do this for a better grade necessarily, but 





Semester 2 Assignments and Coding for Project Based Learning 
Semester 2 Assignments (13) 
64% 
Project Based (8) 
Research, presentation, other 
format to show learning 
besides writing  
Not Project Based (5) 
A simple reflection about 
a video, article or 
discussion 
Story Board That X  
10 Dimensions of Self  X 
Who Moved my Cheese  X 
DJ Thursday  X  
Motivation Monday X  
Email Etiquette X  
Mission Statement (3 parts) X XX 
Pecha Kucha X  
Introduce Yourself X  
Harkness Discussion X  
App Usage  X 
 
Research Question 3:  How do my lesson activities correlate to my health teaching 
philosophy goals?  
An important part of my teaching health philosophy goals is for students to be seen, heard 
and participate in class.  Distance learning and holding classes on Zoom has created a very 
interesting challenge to teachers and students alike.  The challenge was to be able to present 
information to students and to get them involved and engaged in class.  It made me very 
concerned when I noticed a trend of students logging on to Zoom and not engaging.  Students 
don’t talk in class.  They also don’t have their cameras on and could often be found sleeping 
behind their screen (because when class ends their screen is still there).  In order to stay true to 
my health teaching philosophy of having students be heard, seen and engaged in our class I 
needed to get creative.  Therefore, I implemented using Pear Deck with my Google slides with 
Zoom classes.  Pear Deck is an extension that teachers can add to Google slides and it allows 
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students to answer questions about what they are learning.  Teachers can incorporate checks for 
knowledge, social emotional questions and temperature checks to see if students are ready to 
move on.  The Pear Deck can include type responses, drag and drop responses, drawing 
responses and multiple choice responses.  I went from very little engagement in Zoom classes to 
95% participation.  Using Pear Deck, every student can answer every question throughout the 
lesson.  For example, I would start a lesson with a slide that says, type out what you remember 
from yesterday’s lesson as if you were explaining it to a friend that missed class.  Then I can see 
their responses from my teacher dashboard and see what they are saying.   
In semester one I did not use the Pear Deck tool at all.  I used it four times so far in 
semester two. This data can be seen in Figure 18.  This tool allowed for many opportunities for 
me to give checks for knowledge, formative assessment and checks for understanding in a class 
that before I used it would not participate. In figure 14, an example from my EdTPA lesson plan 





EdTPA sample of using Pear Deck 
 Procedure:  TEACHER DOES… 
Include “look fors” and other ways you’ll 
observe and check with students to be sure 
they are engaged in the learning. 
Procedure:  STUDENTS DO… 
Include evidence of student engagement that 







Teacher show class how to use Pear Deck (PD) 
Teacher will show the central focus on the slide. 
Teacher will ask students to warm up on PD. 
Teacher will show 3 lists of possible nutrients 
and ask to choose the right one as review. 
Teacher will reveal the correct list and show the 
result of class answers and make remarks about 
improvement from before and address 
mistakes. 
Teacher will ask students to list some foods that 
they know are protein, fat, carb, vitamin, 
mineral or contain water. 
Teacher will prompt students to answer slide 
about what they already know about nutrients. 
Teacher will show the video about Nutrients 
and prompt the students to listen for new 
information about nutrients. 
Teacher will ask students to fill out another 
slide about two things they learned about 
nutrients. 
Motivation/Hook: 
Students will log onto Pair Deck with class code. 
Students and teacher will read CF aloud. 
Students will answer sample questions in PD 
Students will drag a checkmark to the correct 
list of nutrients 
Students will listen to the teacher reveal the 
answers the class chose and take the praise or 
helpful hints. 
Students will answer on PD. 
Students will write on the PD some foods that 
fall into each of the nutrient categories. 
 
Students will watch the video and listen for new 
details about nutrients. 
_ 
Students will fill out the slide about a new thing 
they learned from the video. 
 
Figure 15, is an example of a matching exit ticket that I gave to my health students at the 
end of the lesson on nutrients.  This exit ticket and the other slides they could interact with 





Example of an Exit Ticket using Pear Deck 
 
Another example and evidence that my lesson activities correlate to my health teaching 
philosophy goals is to explain to my students that I understand that they are all varied learners.  I 
think one of the biggest ways to earn my students trust is to show them that I am on their side as 
their teacher and to help them understand that I know they have varied learning abilities.  The 
data I collect consists of analyzing the varied methods of showing proficiency because I know 
they have varied learning abilities.  To analyze this I gathered all of the assignments that I issued 
my students in a list and examined the variety of each assignment over the course of the two 
semesters I taught.  I was looking for the list to include a diverse collect of assignments. The data 
shows that I have increased the number of lessons that include a variety of methods to show 
proof of mastery of the topic.  To explain further, my lessons provide an opportunity for students 
to write, record speeches, create slide shows, have discussions, debate, design posters and create 
storyboards.  Figure 16 shows a sample assignment that is a warmup discussion that I used at the 
beginning of the year to teach the students how to have a discussion in Canvas that displays one 
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way that I provided a varied of assignments to show proficiency.  The students were answering 
the question, does pineapple belong on pizza, to practice using a discussion board in Canvas. 
Figure 16 
Sample Discussion Assignment from Canvas   
 
To provide another example of a different product from the students because of my varied lesson 
design was DJ Thursday.  It was assignment that was used to show proficiency in giving a 
presentation and including important elements of a presentation.  Figure 17 shows a sample of 
the instructions for the DJ Thursday assignment to show that in this assignment students are 
researching something about music, applying presentation skills learned in another assignments 




 Figure 17 
Recording a Flipgrid to show proficiency in giving a presentation. 
Figure 18 shows and example of a three part assignment that involved students choosing a 
part that they would like to play in a virtual assembly, writing their part and then recording it 
using a green screen technique. The instructions for the assignment says:  
Today's asynchronous class is and introduction to: 
1. Learn the basics of green screens 
2. Start thinking about what part you would like to record for the assembly (not all the 
assignment submissions will be in the assembly) 
SAMPLE GREENSCREEN: 
Here is Ms. Shinkle's super quick on the fly example.  Remember, I recorded this in the 
leadership room and the background is just a photograph of the gym. We are going to use green 
screen techniques to prerecord parts of our assembly to make it look like we were in the school. 
Step One: Watch this basic video about green screen. 
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Step Two:  Be thinking about based on the list below which two pieces of the assembly you 
would like to record on a green screen and turn in for your assignment (in the text box below list 
two you are interested in).  We won't be recording quite yet: 
• Introduce the Assembly and Choir for National Anthem 
• Reporting on the results of the Spread the Love PB and J Food Drive 
• Introduce Jon Beck to recite T'was the Night Before Christmas 
• Introduction of sports 
• Introduce the DHS Choir again for the song they will sing...not exactly sure what song 
yet. 
• Introduction of Santa  
Step Three:  
• Pick up a $1 green table cloth from the dollar store or let Ms. Shinkle know if you would 
like a piece of green butcher paper for your project.  
• Email Ms. Shinkle if you need a piece of green butcher paper and she will have one ready 





Example of a Green screen project assignment 
 
 
Another example of an assignment given to my students that provided a varied way to 
show proficiency was when they designed storyboards to show the results of a Dimensions of 
Myself assignment.  The assignment was in two parts.  The first part is in Figure 18.  The second 
step was to make a story board of your final response, instructions are in Figure 19.  Instead of 
student writing the final reflection in the form of a paragraph, I choose to have them use a 
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website called storyboardthat.  I chose this format and final product so that those who are not 
strong writers could still perform well.  I also provided a sentence stem for them to fill out so 
they would feel successful in their response and have a model to follow.  The first step is 
displayed in Figure 19 and the instructions was to do the following: 
Instructions 
Step One: Make a list of at least 10 dimensions of yourself.  An example of a dimension might 
be that you are the youngest in your family, that you are fiercely loyal, that you are a morning 
person, that you are a female, an athlete (cheerleader) or that sometimes you like animals more 
than people.  These are a just a few suggestions and by no means the only types of things you 
could list.  The sky's the limit...share what makes you, uniquely you!  Remember these are 
dimensions of YOU that YOU consider to be important.  Take time to seriously think and list 
some obvious and maybe less obvious dimensions. 
HINT: Make an initial list and put it aside for a few minutes.  Then come back to it and edit the 
list or add to it as you see fit.  As you think about it and set it aside, additional dimensions might 
come to mind. 
 Step Two: After you have completed your list, reflect on the following: 
• Write about a time that you felt especially proud to be associated with one of the 
dimensions you listed.   
• Write about a time it was particularly difficult to be associated with one of 
the dimensions you listed. 
These responses are only being turned into Ms. Shinkle.  There are three bullet points to copy 
and paste. 
Copy and Paste the following into the text box below and fill in your answers.  
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• 10 or more Dimensions of Me: (10 points) 
• Write about a time that you felt especially proud to be associated with one of the 
dimensions you identified.  (5 points) 
• Write about a time it was particularly difficult to be associated with one of the 
dimensions you identified. (5 points) 
Figure 19 
Dimensions of Myself Assignment showing a variety of assignments 
 
The second step to the assignment can be found in Figure 20.  The instructions for that part of the 
assignment were as follows.  
Step One: 10 points 
The next step of this assignment will be for you to share a stigma, stereotype or assumption that 
you have listed about you that fails to describe you accurately. Please complete the sentence by 
filling in the blanks: 
"I am (a/an) ____________ but I am NOT (a/an) _____________."  
EXAMPLE: 
Ms. Shinkle would say, “I am an introvert but I am NOT antisocial or shy”.   
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This is a part of my life that many people misunderstand.  I really like people and being with my 
friends but I also LOVE being home and having plenty of time to recharge. 
Step Two: 10 points 
To complete this assignment we will be using a website called Storyboard that.  It is really fun to 
use. 
Here is the link. Storyboard That (Links to an external site.) 
If you have problems with the link let me know ASAP so I can troubleshoot. 
Using your statement from above make a storyboard using the website and make it three 
panels.  Add as many details and characters as you like. 
Have fun! 
Step Three: 10 points 
Respond to some of your classmates in this discussion.  I would like you to respond to at least 
two.  But let's really have a discussion and not limit ourselves.  
Figure 20 




Part of my instruction to the students was to model for them how my storyboardthat 
would have turned out after I completed the 10 dimensions of myself assignment.  Figure 21 
shows that modeling for the students. 
Figure 21 
Modeling of Storyboardthat for students 
 
Displaying these examples of varied assignments ties into my health teaching philosophy by 
showing I am committed to providing a variety of ways for students to show proficiency because 
I know they are varied learners.  In semester one and two I was able to have students turn in a 
variety of assessments and/assignments to show their learning.  But to show my growth, I 
collected data that compared the increase or decrease of particular assignment types from 
semester one to semester two.  The data results were as follows, Discussions (Virtual discussions 
as assignments in Canvas or as Harkness discussions in class) increased from first semester to 
second.  Presentations increased by 1, showing that more opportunities for students to talk or 
show their mastery of the subject were given.  There were still plenty of opportunities for 
students to write in semester two even though the number decreased by one. Looking at the chart 
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in Figure 22, I feed so proud of myself that I provide a variety of opportunities for my students to 
show their learning and to be seen and heard.  This is consistent with my teaching philosophy. 
Figure 22 
Comparison of Semester 1 and 2 assignment types 
 Semester 1 Semester 2 
Discussions 2 5 
Storyboard 1 1 
Writing 7 6 
Presentations/Flipgrids  3 4 
Survey 1 1 
Miscellaneous 0 2 
Pear Deck  0 4 
   
 
Another way that I have seen positive momentum in staying true to my teaching goals is 
to have my lessons contain a lesson within a lesson.  As I mentioned in my introduction to this 
Action Research Project learning is going on in my classroom no matter what the circumstance 
are.  I have tried to design a few assignments that are really fun for my students because of the 
topic but they are still working on the skill I would like them to learn.  I have three examples to 
share.   
The first example is I decided to start incorporating a once a week DJ Thursday 
presentation.  Each student was to record a DJ Thursday Flipgrid.  The Flipgrid topic was music.  
The topic was broad on purpose to allow them freedom to talk about music anyway they wanted 
to.  In order for the skill of giving a presentation to be practiced they needed to incorporate some 
of the elements of a good presentation into the DJ Thursday recording.  This shows I am staying 
true to my goals by allowing my students to have engaging topics that interest them but that still 
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practice a skill that is important and pertinent to the content of the class. Figure 23 show the DJ 
Thursday assignment and how the learning target is incorporating elements of a good 
presentation but the topic was relevant to young peoples and fun.  The way this is considered and 
assignment within and assignment is because they are practicing Flipgrid (for future 
assignments) and incorporating elements of good presentations.  
Figure 23 
Example of an assignment with in an assignment 
 
The second example of an assignment that I designed for my student to be fun but they 
are still working on an important skill I would like them to learn, was when we were practicing 
email etiquette and we had studied all the elements to include in a professional email.  I had each 
of the students, as part of the proof of mastery, send me an email that included all the parts of an 
email and the topic was to persuade me to excuse an assignment.  The learning objective was met 
even if the topic was silly and fun.   Learning objectives are really important to me and my 
teaching but I am passionate about developing ways to have the learning activities be slightly out 
of the box and create a memorable experience for my students and this correlates and aligns with 
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my teaching goals of having a lesson within a lesson.  Figure 24, shows the assignment that was 
given to students to accomplish this. 
Figure 24 
Example of meeting the learning objective in a creative way 
 
 
The third sample of this is at the very beginning of the year in fall of 2020 the students 
and the teachers had a steep learning curve to learn Canvas.  The first two weeks of class I 
designed several assignment so we could practice turning assignments in on Canvas and 
navigating Canvas but still have content rich assignments.  Figure 25, shows an example of this 
sort of assignment that asked a silly debatable question so the students could practice using a 
discussion in Canvas which was very important to the success of their engagement in Canvas and 





Assignment that is silly but practices important Canvas Skill 
 
Conclusion 
 This action research project hasn’t been easy for me and that presents a sort of irony 
because in essence this is a project and I was researching project based learning.  Once I got over 
the worry of the writing part and settled into the data collection I very much enjoyed looking at 
how my teaching has changed over time and looking at it through this lens.   
As documented in the Action Research Project culturally responsive teaching has been 
represented in my classroom by getting to know my students.  I have spent time over the years I 
have worked in this school getting to know my students through conversations with them and 
attending school activities.  My data and research has shown that this relationship that I have 
built with my students drives my lesson planning.  My observations and evaluation by my 
mentor teacher and University Supervisor also confirmed my success at being culturally 
responsive.  Although, the end result of my data collection and analysis lends itself to a positive 
representation of being culturally responsive to my students I know I still have much to learn 
and experience in this journey I am about to embark on.  
This Action Research Project has allowed me to analyze what types of assignments I give 
my students to show that they are learning and growing.  The focus was on how well I 
incorporated project based learning into my classroom.  In the future, I will not design 
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assignments without considering whether to make them project based or not.  I am still a novice 
at designing an assignments that included all of the elements of project based learning.  
Analyzing and collecting data on the types of assignments I give in my classroom has shown a 
positive result in my ability to incorporate them. 
My health teaching philosophy goals are rooted in my desire for my students to feel 
successful in my classroom and to feel heard, valued and engaged in class.  This Action Research 
Project has shown how I am able to do just that by incorporating a variety of ways for my 
students to show that they have learned or mastered the topic.  Each time I design a lesson I am 
thinking about how I would like my student to show me and in what creative way we can display 
that. My data about teaching philosophy goals is reported in a positive way but as with both of 
my research topics I have a lot to learn.  In addition, just like the pivot we had to make with 
distance learning, I don’t know how my teaching philosophy will need to adapt to changing 
times and changing needs of students. 
 Now that I have looked for the progress I have made in my teaching by implementing it I 
am so much more confident. This analysis has taught me so much about how important it is to 





DISCUSSION AND CONCLUSION 
Overview 
Positive growth has occurred in my teaching after a complete literature review, collecting 
data about my trends in my teaching and analyzing that data.  Taking a look at my own teaching 
practices has been a humbling experience for me.  Humbling because there are lots of moving 
parts to teaching and learning.  This action research served a purpose of putting some of my 
teaching practices under the microscope at various stages of my teaching progression.  This is 
just the beginning of the progression that will continue over the next several years.   
This project has shown me the value of examining my teaching and collecting data about 
my teaching.  The research questions I focused on were; 1) How have I implemented what I have 
learned about being culturally responsive into my teaching and classroom? 2) How does my 
teaching reflect my ability to implement Project Based Learning and Student Lead Techniques? 
3) How do my lesson activities correlate to my health teaching philosophy goals?  When I 
consider my data collection and evaluation of data sources such as; journals, lesson plans and 
evaluations from my mentor teacher and university supervisor I was able to make some 
conclusions about my current teaching practices. Chapter 5 will include the results, limitations, 
and future goals and how it applies to the results of the Action Research Project.  
Results  
 My action research project and the results show that I have made improvements and 
forward momentum in the areas that my research questions inquire about.  It shows that I have 
made positive strides in all three areas of the research and in other areas as well.  
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 Regarding my first research question; How have I implemented what I have learned 
about being culturally responsive into my teaching and classroom?  I have been able to study 
how I have implemented what I have learned about being culturally responsive into my teaching 
and classroom by utilizing my formal observations from my university supervisor and my 
mentor teacher.  In my first observation I didn’t know that my teaching was going to be 
evaluated by my university supervisor because he hadn’t been in contact with me yet.  We 
decided that for the first one I could send him a zoom recording from a recent teaching 
opportunity I had in my health class.  The feedback I received that correlates to being culturally 
responsive was him referring to a strength of mine, he said, Julia is professional and also 
personable and she helps make the learning process enjoyable for her students. She seems to 
know lots about her students which leads me to believe she has taken the time to get to know 
about their lives and show that she cares.  This was my first observation.  In a later observation 
he had this to say, Julia interacts well with students and she has created a classroom environment 
where students feel comfortable sharing vulnerable information with the class.  It is difficult to 
show progress in culturally responsiveness with a percentage or statistic but the comment speak 
for themselves and prove my effort to be culturally responsive is solid and never wavering.  
There is another section of the CPAST that has these criteria. Plans a variety of assessments that 
1. Provide opportunities for learners of varying abilities to illustrate competence (whole class) 2. 
Align with the appropriate P-12 state learning standards 3. Are culturally relevant and draw from 
learners’ funds of knowledge 4. Promote learner growth.  The third criteria is in regards to 
culturally relevant assessments. 
I scored a meets expectation in my first evaluation.  This shows that I am making strides to be 
culturally responsive to my students.  However, I wasn’t able to compare to the next evaluation 
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because in the next consensus evaluation this question was no longer on the CPAST in this 
format.    
 Regarding my second evaluation question, How does my teaching reflect my ability to 
implement Project Based Learning and Student Lead Techniques?  Because of distance learning 
I have had to get very creative when it comes to getting students involved with their assignments 
and how to show that they are learning.  I have used several ways to implement project based 
learning and student led projects.  I mainly focus on new ways to turn in work.  For example, 
instead of simply reflecting on an article in written form I have had students use a website called 
storyboard that to turn their reflections in.  Students can design a storyboard to answer questions 
about what we talked about in class. We have used a flip grid to make video recordings of 
answers to questions or to give presentations.  We have also done some green screen work to 
write and produce an assembly for the student body at Christmas time. We have also 
incorporated some Motivational Mondays and DJ Thursdays to practice our presentation skills 
by recording short clips that will motivate each other or share a favorite song or music genre.  
We worked on our email etiquette with an assignment that included my student sending me an 
email that included all the parts of a professional email that was to convince me to excuse one 
assignment for the semester.   These examples and the data presented in this action research 
shows that I have succeeded in including project based learning into my teaching and avoided 
the typical rote memorization approach.  I still have a lot to learn about project based learning 
and how to include all the elements.  
 Regarding my third research question, How do my lesson activities correlate to my health 
teaching philosophy goals?  With each lesson I prepared and with each lesson I taught I had my 
individual students and whole class in mind.  My health teaching philosophy goals are for my 
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students to be seen, heard and to learn something that applies to them individually.  Although it 
takes time to learn about your students it is valuable to do so and helps the classroom  
environment be richer.  After analyzing my teaching by watching and in the beginning of the 
school year and reviewing my zoom recordings I did much of the talking.  As the year is 
wrapping up I am getting the students more involved through the use of Pear Deck and other 
technology in the zoom classes.  My teaching has changed from me being the center of attention 
to my students being the center by engaging them.  This change shows that I have altered to my 
approach and have found ways to have my student be heard and seen even though we were 
distance learning.  
Implications 
 Action research was an uphill climb for me from start to finish but one that was so worth 
the climb.  It challenged me to use my time management skills heavily often saying no to other 
commitments and family time.  As with anything that takes hard work it has paid off.  I will use 
this experience to help student believe in themselves and that they can do hard things.  I have 
been able to research and to dive into topics that I never would have before.  The results of my 
research confirmed for me what I knew to be true that if I get to know my students and provide t 
projects that allow them drive the learning we will all grow. 
 Action research has set a foundation for me about how to look at my teaching carefully 
and to use what I find to better my teaching.  If something goes right in my classroom I should 
know why and what I did to create that success.  Action research has given me the tools and the 
knowledge of how to do it.  Although this has been a climb for me to complete I do not feel as 





 Although I have experienced positive forward momentum as a result of my action 
research I did experience limitations during this project.  The biggest challenge was trying to 
teach during distance learning and experiencing this with a mentor teacher who was thrown into 
distance learning as well.  We experienced being sent home because of forest fires and school 
starting later in the year.  We experienced having to learn an entire new online learning platform 
called Canvas to organize our unit lessons, grade and present lessons to students.  We had to 
learn how to zoom, share our screens and how to encourage engagement. We experienced low 
attendance and cameras not being turned on and students sleeping behind their black boxes. 
Because we used zoom, there was a lack of partner work, group work, think pair sharing or ways 
for the class members to interact with each other.   I experienced personal limitations as well. 
Two of my three teenage children were also trying to navigate the distance learning by 
themselves as I went off to our high school to teach.  This was difficult to handle at times 
because I wanted to be home helping my own children through this tall ask.  Emotions ran high 
and energy was low.   In the fall, I would go home after being on my computer all day with the 
worst headaches and eye fatigue I have ever experienced.  Many of my days were started with 
wiping tears from my eyes and giving myself a big pep talk.   
Future Goals 
 Future goals are a bit tricky to set right now because we don’t know if we will still be in 
distance learning or hybrid or full in person next fall.  But no matter where and how we will be 
teaching I have committed myself to incorporating culturally responsive teaching, project based 
learning and keeping my health teaching goals at the top of my mind.  I also want to remain 
humble and continue to learn throughout my teaching career.  I also want to continue to learn and 
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grow as technology changes as needs of the students change.  I know that I need to evolve and 
adapt.  I think I have proven that I can do that by living through this year. I will be a different 
teacher in 5 years and in 10 years.  I want to stay up with current effective trends in teaching and 
learning so that my efforts don’t become stagnant.  
 Another future goal I have is to continue to read about learning and health so that I am up 
to date and that my mind stays fresh.  I want to also attend some conferences once organizations 
are holding them again.   
 One last future goal I have is to invite community members into my classroom.  I want 
my classroom to have a multigenerational influence.  I would like to have people visit who have 
a different perspective than me because they are a nurse or a caregiver.  I want to include parents 
into our learning by having parents who can contribute to our discussions come in and share 
experiences.  If these guests can’t attend in person, I can have them use the tech that I have 
learned all about this year to record their information.  Doing these things will only strengthen 
my efforts at being culturally responsive. 
Conclusion 
 My intention for this Action Research Project was to learn more about my teaching and 
to take those findings to become better.  The research was done in an effort to better understand 
culturally responsive teaching, project based learning and lesson activities that align with my 
health teaching philosophy goals.  As I mentioned before, this whole process has humbled me 
because anytime you look so closely at your approach to teaching and evaluate the outcomes it 
takes a certain amount of humility to be open to change and growth.  That is not to say that I 
think I’m a great teacher and have no room for improvement.  I know that I have only scratched 
the surface of being able to lesson plan and carry out those lessons.  I am excited and passionate 
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able being able to continue to grow and learn from my coworkers.  I am mostly excited about 
influencing young lives and helping them to see themselves in a new light and as people who 
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